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Why 50 minutes? 
Why the overlap? 
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Focus groups! 
 



Why focus groups? 
 



Conducting a focus group  
 



Recruitment email 
Doodle shot  

Recruitment & Participation 



Recruitment & Participation 

 
4 participants 

Adjunct faculty or graduate students 



 
1.  Thinking back to either this semester, or previous ones, what worked best about our 

library instruction session(s)? 
 

2.  Is there anything you thought was perhaps missing from our session? Is there anything 
you can think of that might have improved the session — either additional content or 
other methods of instruction? 
 

3.  What are the ways library workshops had an impact on the quality of your students’ 
research assignments? 

 
4.  What areas of the research process did you notice your students struggling with? 

(Examples might include: Finding sources, Evaluating sources, Citing, Integrating 
sources with their own thoughts and ideas)  

5.  Are there topics I cover in our sessions that you find need to be reinforced later, or that 
you perhaps find yourself answering questions about later in the semester? 
 

6.  What areas of the research process have students handled well? 

 

Questions 



Questions 
7.  What are the key research skills that you feel are important for me to cover when I visit 

your class?  
 

8.  I’m going to show you an example or two of research tutorials and I’d like to hear your 
reactions. Don’t worry too much about the specific content of the tutorials -- these are 
not Temple tutorials -- perhaps think more about the format and how it could work 
with your students. (We’ll briefly view the tutorials together). 
 

9.  What might be some specific concepts or skills that you think could be covered outside 
of our class time in tutorials like these? 
 

10.  In addition to moving some of the topics outside of class time, I am also interested in 
hearing your ideas about other formats for in-person sessions that may be more 
effective. I’m going to put a few of my ideas up on the screen -- I’d like to hear your 
feedback on any of these or on other ideas you have. 

• Short introductory librarian visit, 5-20 minutes with overview of the research guide and setting up 
individual consultations but with no demonstration or activities 
• 2-3 mini-sessions (15-25 minutes) a semester - cover fewer concepts per session (e.g. one mini-session for 
pre-search and topic development, one for database searching and finding sources, one for source evaluation 
and citing, etc.) 
• Librarian sends online learning object, such as a video or a research guide, prior to meeting and students get 
hands on practice with research before the visit 
 

 



Facilitation 

Library Conference room  
 

Snacks!  
 

Moderator and Note-taker 
 

Recorded 

Facilitation 



1.  Impressions of past library workshops 
2.  Quality of student work 
3.  Format and delivery of Instruction 
4.  Emergent themes  
 

Analysis  



Does It Really Take 50 Minutes?  



Past Library Workshops 

 
 

What did they like? 



Past Library Workshops 

 
 
•  “Narrow topics down” 
•  “Answerable research question” 
•  “What’s a credible source” 
•  Surprising students 
•  Interactivity 
•  Having sessions in the library 

instruction room 



Past Library Workshops 

 
 

What was missing? 



Past Library Workshops 



Past Library Workshops 

I have some things I would do 
to prepare [students] better…” “ 



Past Library Workshops 

 I would have brought you in for a 
  5-minute introduction … would you 

have time to do that earlier in the 
semester?” 

“ 





Quality of Student Work 



Quality of Student Work 

What did students struggle 
 with? 

 



Quality of Student Work 

Sources (use & integration) 



Quality of Student Work 

students enter the research project with 
their answer so, they’re finding sources to 

support a pre-existing thing”  
“ 



Quality of Student Work 

change their source once the paper is 
close to being done because they realize 

it’s not appropriate.”  

“ 



How can we teach source 
integration? 

Scholarly vs. Popular 
Encyclopedias 
Websites, etc  

What would you DO with 
the source?  
 
Does it provide 
background? Human 
perspective? Authority/
original research? (BEAM 
model) 

 
 



•  Short introductory librarian visit, 5-20 
minutes  

•  2-3 mini-sessions (15-25 minutes) 
•  Librarian sends video or activity 

before in-person session 

Format and Delivery of Instruction 



Format and Delivery of Instruction 

to shorter sessions, mini-
research assignments, and 
tutorials 
 

Yes!  

How do we ensure students 
will view a tutorial? 
 

But? 



Format and Delivery of Instruction 

Doing a demo of the database probably 
isn’t super valuable if they could watch 
a video” 

“ 



Format and Delivery of Instruction 

Databases 
Citation 
Evaluation of sources 

Online 

Writing research 
questions 
“narrowing topics” 
“source credibility” 
 

In-person 





Emergent themes 



1. Skill vs. Content 

 the tension that I feel as an 
instructor, it’s balancing skill and 
content” “ 



1. Skill vs. Content 

clearly we’re hitting the same issues, if 
we could consolidate some of 
these sources. I lead them to the 
APA Purdue OWL…perhaps we could 
have a resource list…” 

 

“ 



1. Skill vs. Content 

,	  “the	  tension	  that	  I	  feel	  as	  an	  instructor…	  
when	  you’re	  teaching	  a	  gen	  ed,	  it’s	  balancing	  
skill	  and	  content.	  

I love this idea of having them do more 
self-check exercises around their skills 
or having an activity … where they use 
[the LibGuide] to answer some 
questions” 

 

“ 







2. Scholarship as conversation 

“don’t think of themselves as being scholars 
and as contributing something real” 



2. Scholarship as conversation 

 
“It’s not whether or not I want you to use in-
text citations…this is what is expected of you 
now… as researchers. This is universal whether 

your instructor asks you to or not when you’re in 
your professional world.”  

 
 



2. Scholarship as conversation 

“trying to get them away from this is part of 
an assignment to this just how we work” 



2. Scholarship as conversation 
 

ACRL Framework 
Recognize they are often entering into an ongoing scholarly 

conversation and not a finished conversation 
See themselves as contributors to scholarship rather than only 

consumers of it 
Cite the contributing work of others in their own information 

production 
 

Online Human Subjects Research 
Training  

 
 
 
 



Next Steps 

Redesign the email! 
 

Short tutorials 
 

Consolidate existing research activities 
 

Integrate the LibGuide  
 

Reach out to course coordinators 
 



Second Focus Group   

Explore together 
 

Additional questions: 
 Using sources and students as scholars 

 



Thank you! 

 
 

Questions? 
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