Lesson Study

Building Better Lesson Plans through Teamwork and Revision
Selected resources on Lesson Study:

Lesson Study in Libraries (overview of Lesson Study at UM)
http://www.lib.umich.edu/icollege/lessonstudy/index.htm
Lesson Study Research Group (A clearinghouse of Lesson Study materials from this group, housed at Teachers’ College, Columbia University)
http://www.tc.columbia.edu/lessonstudy/
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Lesson plans developed using the lesson study method 

Search Tools (UM’s implementation of MetaLib, a federated search tool, allowing students to perform searches across multiple databases)

http://www.lib.umich.edu/icollege/lessonstudy/files/LessonPlanFinal.pdf
Refworks (citation management software)
http://www.lib.umich.edu/icollege/lessonstudy/files/LessonStudyRefWorks.pdf
How to implement Lesson Study at your own institution

Step 1 Recruit participants 

Gather volunteers to form the Lesson Study group:  post an item in your newsletter, talk to librarian and instructor groups, recruit library students (if appropriate), hand out flyers, and target particular colleagues whom you feel would benefit from participating in the Lesson Study group.  Try and get librarians and/or library students with varying amounts of instructional experience, different academic backgrounds, different subject specialties, and different constituents (undergraduates, graduate students, faculty, etc.).  Also try to encourage participants who are knowledgeable about the topic that will be taught, or have a particular interest in the topic.
Step 2 Decide on a topic

Meet as a group to decide what topic should be the focus of the lesson study process.  Encourage participants to think about potential topics beforehand; choose something that is commonly taught across libraries and subject disciplines (for example, how to use the library OPAC). You may want to consider choosing a tool or resource that has been difficult to teach to students in the past.
Step 3 Decide goals

Having chosen your topic of instruction, the group must decide on the goals of the instructional session.  You may have particular goals for both students and instructors.  Are there particular activities you want students to be able to complete by the end of the session?  Is there some instructional tool or technique that you would like to evaluate?  Are there particular features of the resource being taught, or certain skills, that are more important than others?  Deciding on the desired outcomes will help you formulate your detailed lesson plan.  This discussion alone may reveal the differing points of view from which various instructors approach the same topic – a valuable result of the lesson study process in itself.
Step 4 Create a detailed lesson plan, and get a volunteer to teach the first class! 
Having gone through the process of agreeing on desired outcomes, the group can now plan the step-by-step lesson plan to produce those outcomes.  In reality, the person who volunteers to teach the first instructional session may end up creating the first detailed lesson plan, based on the group’s prior discussions.  Other group participants can then revise the lesson plan and make suggestions regarding particular examples, etc.  This first lesson plan will eventually be revised again and again, and will be modified so that it can be a template that is used across grade levels/subject areas/libraries (if that is the goal).
Step 5 Recruit student participants, and teach the first class

In a library setting, where we may not have our own academic courses but generally need to set up one time workshops for bibliographic instruction, this step might be more difficult than it seems. Offer incentives, recruit existing classes or workshops, bribe student workers, or do whatever you need to do to find student participants for your first lesson study session.  
One person from the Lesson Study group will teach, while the others observe both the instructor as well as the students.  At the end of the session, ask students for feedback on the instructional process – what worked, what didn’t work?  Ask the students for suggestions.

Step 6 Debrief, in detail
The group meets again and discusses their observations of the session.  Think about ways to revise the lesson plan, take into account the students’ questions and suggestions, and address their concerns by modifying the lesson plan. 

Step 7 Do it all over again

Have a new instructor from the group volunteer to teach the next session, revise your lesson plan accordingly, and go through the process all over again!
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